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Kwura Teaching and Learning Grammar DZeremija Harmera nipencraBjba Ha-
JTIPUCTYTAYHU]y, HAJKOHLIM3HU]Y U HAJIPAKTUYHU]Y KEBUTY O TOME IITa rpaMa-
THKA JECTe U KaKO je MPE3eHTOBATU OHUMA KOjU YUY€ €HIJIECKU KaO CTPAaHU Je3UK
3a KOjy ayTop OBHMX penoBa 3Ha. HaMemeHa je HacTaBHUIIMMA €HIJIECKOT je3uKa
KOjU pajie y yCJOBMMaA ca OrpaHMYeHUM MoryhHocTuma u Oyiierom. 300r Tora,
aJy 1 300T MPaKTUYHUX OJIrOBOpa HA MUTAaka y BE3U ca TUM LITa IPaMaTHKa jecTe
1 KaKO je NPEe3EeHTOBATH, MPEJICTaBIba 3aUCTa 00ap U300p 3a CBE OHE KOjU KeJIe
71a Y’KUBAjy Y CBOM IIOCJIy ¥ CBECHO JIeJIajy OIpaBIaHo o4eKyjyhu pesyJirare.

1.
What is grammar and the role of grammar in language teaching

CBako of Hac ce 3anmTao 0apeM HEKOJIMKO ITyTa TOKOM CTy[uja, a HAapO4YUTO
Ha MOYETKY CBOj€ MpeaBayKe Kapujepe, 1ITa je TO rpaMaThKa, KOjU j€ eJIeMEHTHU
YMHE, U KaKO, KaJa 1 KOJIMKO jé YK/bYYUTHU y HACTaBYy. AKO OCHOBHOILIKOJILMMA
Y CPEeIlOIIKOJIIIMA TIOMEHeTe caMy ped, yriienahere MHOra HaMpINTeHa, Ma 1
ymnamena guna. Pehu he Bam na je nocanna, temka, HecxBartibusa, 30ymwyjyha,
arnCTpaKTHa. ..

XapMep KOPUCTU M3y3eTHY NeUHULIM]y TpaMaTUKe KOja, aKoO je YCBOJUMO,
MOJKe J]a TIPOMEHM Hallle IVIeflalkhe Ha HACTaBy €HIVIECKOT je3MKa M YMHOTOME je
nodosba: »The study and practice of the rules by which words change their
forms and are combined into sentences« (The Longman Dictionary of Contem-

[pukasu 147



porary English). ¥ MmHorum mkonama y Cpouju neneHrjama je Ouia npakca na
ce rpamaruka yuu (study), anmu He 1 BexkOa (practice) OMHOCHO KOPHUCTHU Y TIpaK-
cu, OapeM He Ha OHaj HAYMH Ha KOjU MUCJIM XapMep. Y IPaKCH Ce MogpPa3syMeBao
jenuno drill kao BpcTa BexOe.

Xapmep pasiuKyje Be BpCTe IpefiaBama rpamMaTke: covert grammar teach-
ing i overt grammar teaching. IIpBu Tun nogyyasama, 3a caja Tako pefak y
HalMM [IKOJIama, MoJpa3yMeBa Jla yYeHUIM y3 NoMoh HacTaBHUKa ycBajajy w/
WJIM yBesK0AaBajy HEKe CerMeHTe je3MKa, ajld UM Ce CBECHO He ckpehe maxmwa Ha
rpaMaTiyKa npaswia. JIpyru TAI momyyaBama noapasyMeBa J1a HACTABHUK TPyKa
YMIbEHUIIE U 00jalllibeha O TPAaMAaTUYKUM TMpaBWIMMa U Jia ce cBe MHpopmalivje
npe3eHTyjy oTBopeHo. U jeman v mpyru Tum nogy4daBama MOpajy Hahu MecTo y Ha-
CTaBM EHIJIECKOT Kao CTPAHOT je3uKa, cMaTpa XapMep, a 0 BpeIHOCTUMa 00a Tura
npefaBamwy rpamatvike ouhe peum y nabeM TeKCTy.

AKO HACTaBHUK eJY J1a TOCTUIHE IIWJb 12 YYCHUIIU »3a1CTa 3HA]y SHIVIECKU
je3uK« (Kako To Ne(UHUILY POJUTEIbH), BAXKHO je a Hayyu yYeHUKe aa Oyny y
CTamy Aa IMOKa3yjy IpaBUJIHY YyIIOTpeOy je3MKa, a He CaMO 3Hama O TpaMaTUYKUM
npaBwinMa. JeaH o] HauMHa [1a Ce TO MOCTUTHE j€ yCBajakhe KOMYHUKATHBHOT
MeToaa rnonyvaBama. OCHOBY KOMYHHMKAaTHUBHOT METOJa YMHE KOMYHUKATHUBHE
aKTUBHOCTH (communicative activities) 4uja je mpemHocT jia cy: »usually ewoy-
able; they give students a chance to use their language; they allow both students
and teachers to see how well the students are doing in their language learn-
ing; and they give a break from the normal teacher—student arrangement of the
classroom.« (ctp. 6) BpenHOCTH 1 TPETHOCTH OBUX aKTUBHOCTHU CY, KAaKO je rope
HaBeleHO, OTPOMHE U OIJIefiajy ce Ha Buille rianoBa. OBne hy ce ocBpHyTH camo
Ha OHO IITO je MEHM, Ka0 HACTaBHUKY, JOIIJIO Ka0 OTPOMO OJIAKINIamke Kaga cam
rovesa a KOPUCTUM KOMYHUKATUBHU METON U KOMYHUKATUBHE aKTUBHOCTHU, a
TO je MoryhHoCT 1a ce peajHO U HEBOCMUCJIEHO 00jEeKTUBHO carjiefia ITa cy Uy
KOjOj ME€pHY YUYEHULIM YCBOJUJIM U KOje MpodJieMe UMajy y yuemwy. To je yrunasno
Ha JJaJbU TOK HacTaBe, [VIeJaHO M KPaTKOPOYHO U AyropoyHo. Packopak usmehy
OUEKMBama IITa yYeHUIIM Tpeda Ja 3Hajy U 1ITa Cy 3aKcTa HaAy4uuId Kao pe3yJ-
TaT yrnoTpede OBOI MeTo/a OMO je NajleKO Mambi HEro OHaj KOjH je MOCTOjao 0K
caM KOpHUCTUJIa HEKY BapHjaHTy IpaMaTUYKO—TIPEBOTHOT METOIA WU IOK CaM Ce
ceharna ¢uajcka cBOjuX HacCTaBHMKA Kana Cy I'a KOPUCTUIIM.

2.
Identifying grammar: problems and solutions

Jenan on passiora 3alTo rpaMaTUKy J10KMBJbABA]y KAO TEIIKY U KOMIUIMKOBA-
HY j€ Taj IUTO OHU KOJU y4e CTPaHH j€3UK HaujIa3e Ha HU3 pobJieMa 3aTo LITO ce
cycpehy ca:

1. cykoOspaBameM (hopMe U 3HAUEHA;

2. cIMYHOCTHMA U pasyiMkama nu3Mehy marepmer jesuka yuyeHuka U CTPaHoT

je3uKa Koju yue;

3. pa3yMYUTM M3y3eLrMa U KOMILIMKALMjaMa Off KOJUX »IaTe« CBU JE3ULIH.
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AKO yTBpIUMO [1a y €HIJIECKOM je3WKy UCTH IrpaMaTU4Ku OOJIMK MMa BUIlE
Pa3IMYUTUX 3HAYEHa, KA0 U [1a MCTa WIM NMPUOIMKHO MCTA 3HAUYeHa MOXKEMO
M3pa3UTU Ha MHOTO Pa3IMUYMTUX HAYMHA, MOCTAje JaCHO 3allTO rpaMaTHhKa y4e-
HULIUMA TieJtyje 30ymyjyhe u temko. HactaBHuly, ca ca cBoje cTpaHe, Cyo4aBajy
ca jomr TeskuM 3amatkoM: » Teachers have to make decisions about what structure
(the form) to teach and what use (function) the structure is put to... When we in-
troduce a new piece of grammar we must teach not only the form, but also one
of its functions, and not only the meaning but also its use«. Yumenuiia na Hac-
TaBHULIKA MOTY W Tpeba Ja MpenBuie, o1adepy U y CBOJy MPE3eHTALU]y YKIbyde
ciyyajeBe ynotpebe onpehene crpykrype ca ompehenum (jemHum) 3HaUeHEM,
yunHuhe BUXOBY HACTaBy MJIOJOHOCHOM, YCTIEITHOM U 3aHUMJBUBOM.

Xapmep HyIM 3aHUMJbUBE HaYMHE MPEBA3IIAKEha TOpe HaBeIeHNX MpooJie-
Ma y HaCTaBKY CBOJ€ KHbUTE.

3.
Presenting grammatical items

Moskna HajBpeIHUj| Ie0 KIbUTE, 32 OHE KOjU Cy Y HEIIOYMUIIU KaKo Jia penoye
yUeHUIIMMa TpaJiMBO Ha KOMYHMKATWBAaH HAauyWH, jecTe MOIJaBjbe Presenting
grammatical items. XapMmep Hajnpe aeduHUILIE I0jaM Mpe3eHTauuje: »...the
stage at which students are introduced to the form, meaning and use of a new
piece of language.« Bpenu uctahu na aytop noapasymeBa ofiBojeHe KOpake Koje
HACTaBHUK IIpefy3uMa Kako Ou CBakW MOHA0C00, Of TpU rope NOMeHyTa cer-
MEHTa Mpe3eHTalje, OMo jacaH yYeHUIuMa.

OHo mITo ce y HamMM HIKoJaMa A0 cajla PeTKO BUhaslo jecy 3a HaCTaBHUKA
CBECHU KOpally, y KOjuMa JJOHEKJIE OJBOjEHO NocBehyje BpeMe U CHary Ipe3eH-
Tanuju popme 1 3Hauea, a 0 CMUCJICHO UCIUIAHUPAaHUM BeskOaMa yrorpede na
He roBopuMo. [Ipe3eHranuja ce Hajuenrhe 3aBpiiiaBa MocJje U3Jaramba y KoMe ce
KOMOMHOBAHO o0jalmaBajy hopMma U 3Hauewe. Pe3ysraTti cy O4eKMBaHU: KOH-
¢dy3uja y riaaBaMa yuyeHuKa, OTHOpP MpeMa rpaMaTuiv U y4Yery je3uKa YOIIIITe,
Ka0 U CTaB J1a je rpaMaTHKa TelllKa, [ocaiHa U 30ymyjyha.

CewM Tora, XapMep ucTuue Ba)KHOCT MepcoHa/M3anmje: »At the presentation
stage, students learn the grammar that they will need for their most important
experience of the new language— applying it to themselves. We call this experi-
ence personalisation: this is the stage at which students use a new piece of gram-
mar to say things that really mean something to them.« (ctp. 17) To je jou jenHa
Pa3IMKOBHA KapaKTEPUCTHKA KOMyHUKATUBHOT MeTosia. CaMu YYeHHUIIH ca CBO-
JUM HCKYCTBOM M OCOOMHAMa MPeCTaBibajy HEUCLIPIIaH U3BOP MOJaTaka Koju ce
MOTY YIOTPEOUTH y HACTaBU. THMeE je OHA HEYNOPEIVBO 3aHUMJbUBU]A.

Koje cy onna kapakrepuctuke no6pe npeseHramuje? Xapmep HaBOIU HEKOJIH-
Ko ejieMeHarta. Jlob6pa nmpeseHranuja Mopa OUTu:

a) jacHa, Tj. yYCHHUIIM HE CMejy UMATH MOTEIIKOha PUIMKOM pa3yMeBama CHU-

Tyalyja Wil 3Ha4eha HOBUX TpaMaTUUKUX MMapTuja;
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0) ecpbukacHa, Tj. LM/ HACTABHUKA j€ J1a ILITO IPe CTUTHE J10 (pase nepcoHaIu-
3alMje Kaja YYeHUIM YIIOTpeOsbaBajy HOBU »]E3UK;

B) "KMBaxXHa U 3aHMMJBHBA, a TO NTopa3ymeBa ia he yueHurm Oty ykjbyuyeHu
y Ipe3eHTalr]y U 3aMHTEPECOBAHM aKO UM Ha 3aHUMJbUB HAaYMH NPENCTaBUMO
noOpy cuTyauujy;

r) IPUKJIAIHA, Tj. 1a CE IPE3EHTY]je OHA (popMa 1 3HAUEHE KOj€ 3aUCTa JKEJTUMO
la yYEHULIM Hayye OIHOCHO J]a CUTyalrja 0yne no0po v MPpUKJIaqHO CPEaCcTBO
3a [Pe3eHTAaL]y 3HaueHa U yrnoTpeoe;

1) MPOAYKTUBHA, Tj. Ja CUTYyall1ja KOJy HACTABHUK yYBOAU IIPYKU yYEHULIIMA
MOryhHOCT [1a mpo3uBeny OpojHE peueHulle U / Wiy NuTama Kkopuctehu HoBU
»]€3UK.«

XapMmep [1ajbe WIYCTPYje FOPHe KapaKTepUCTUKE Ca HEKOJIMKO BPCTa ITPE3eHT-
anyje objammanajyhu mocrynak 3a cBaky rnoHaoco0. [lorsiassse o nmpe3eHTanuju
CapsKu U IpUMeEpe Koje joIll OTBOPeHe TeXHUKE HACTABHUK MOXKE [ja YIOTpeou
MIpU TIPe3eHTalNj rpaMaThKe. AyTOp Hy[Iu BUIlle BEOMa 3aHUMJbUBUX TEXHUKA,
a ja hy camo HaBectu cBoje ¢aBopute modelling, time lines i fingers (ctp.
24-27)

4.
Discovery techniques

Texnuke otkpuha / oTkpuBama jecy oHe: »where students are given exam-
ples of language and told to find out how they work — 7o discover the grammar
rules rather than be told them.« (ctp. 29) HajjenHoctaBHuje peyeHo, yyeHUIU
ce cycpehy ca HOBUM »je3UKOM« TIpe HO IITO UM OH Oyze npe3eHTtoBaH. M nok
YUEHHUIIM Kpye MyT Kpo3 NnoHyheHe nHgopMmanyje U pemaBajy npo0Jem Ipen
co0OM, UCTOBPEMEHO OTKPUBA]y KAKO CE€ Y TEKCTY KOPUCTU I'paMaTHKa U MpU
TOM yCBajajy rpamaruyka npasuia. [IpeqHOCTH OBaKBOI MPUCTYIIA Cy OIPOMHE
Y MHOTOCTPYKE: YKJbYUMBAE YUEHUKA Y MIPOLIECE 3aKJbyUMBamba JOBOIU J10 HU-
XOB€ MOTIyHE KOHLIEHTpALMje, a UCTOBPEMEHO KOPUCTE U CBOjé KOIHUTHUBHE
criocoonoctu. Cem Tora, oBakaB NpUCTyTI je y Behoj mepu student—centred: »...
it is not just the teacher telling the students what grammar is. They actually dis-
cover it for themselves.« (ctp. 29)

HapaBHo, Huje Moryhe HU KOpPHUCHO YIOTpeOJbaBaTH TEXHUKE OTKPHUBaHA Y
cBuM npwirkama. [lltaBuine, oBa TeXHMKa Mopa Jia ce Bapupa ca [pe3eHTalljoM
0 K0jOj je mMpeTXoqHO OUJI0 peyu, a MPU KOjOj jé HACTAaBHUK Taj KOjU YUYEHUIIMMA
naje npuMepe KOoje OHM MOHABJbA]y U KOPUCTE. 3aHUMIBUBO j€ U TO a YIIOCHULIU
€HIJIECKOT J€3UKa YIJIaBHOM IPYXKajy MIpUMepe ynoTpede TEXHUKA OTKPUBAKba 32
cpenmy HUBO je3uka (intermediate level), a Xapmep ux y cB0joj KibM3H MpUKa-
3yje Ha BEOMa 3aHMMJbMBUM NPUMEpUMa HaMEHEHUM HYDKUMM HUBOMIMA 3Hama
jesuka.
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S.

Practice techniques

Y oBoM noryiaBsby XapMmep HaBOIM pa3He BPCTE TEXHMKA KOje HACTABHUK MOKe
71a ynmoTpeOu Kako OU yueHHIIM BexKOas Mpe3eHToBaHy rpamatuky. OH pa3marpa
NPEIHOCTU U MaHe CBake off ibuX. Tako Mo3HATH U MpeTepaHo KOpUITheHU TPUil
(drill) je camo jemHa o TEXHUKA KOj€ Cy OBJI€ MpeNCTaB/beHe U miycrpoBaHe. Ha-
CYNpOT BbeMy, XapMep ocTajle TEXHUKE Ha3UBa UHTEPAKTUBHUM (intractive tech-
niques) U NICTUYE BHUXOBY IVIABHY TIPEIHOCT:

»These are designed so that students work together, exchanging information in
a purposeful and interesting way.« (ctp. 43) IIprpona oBUX aKTUBHOCTH j€ TaKBa
ia pa3Bujajy CIOCOOHOCTHU capa/ilbe Mehy yueHnima, 3aMHTepeCcOBaHOCTH 3a UH-
(popmaninje u yuecTBoBamba y KOMyHUKAIIM]U, & TO Cy CBE CTPATErMje HEOMXOIHE 3a
yCIEIHY YIOTpeOy CTpaHor je3uKa. AJd, MOCTOjU U ONTACHOCT MPUJIMKOM YIOTpeOe
OBaKBUX TEXHMKa Ha KOjy Xapmep ca mpaBoM ykasyje: »However, teachers have
to be sure that their students are mature enough to handle such activities and they
need to be sensitive to the students’ reactions to such exercises.« (ctp. 47)

[Tpumepn koje HaBomu XapMmep y OBOM IOIJIaB/by BEOMa Cy 3aHMMJbMBU U
IIPUMEHJBMBY HAa CBAKOIHEBHY CUTYaLW]y y YYMOHHUIM. 300r jacHe NeuHULIMje
rojMa rpaMaTiKa, CUCTEeMaTUYHOT pa3Marparma mpodJieMa ca KojuMa ce cycpehy
YYEHUIIM U HACTABHUIIM U TIpYy’Kamka 3aHUMJBUBUX pelllewa, Kibura Teaching and
Learning Grammar 1lepemuja Xapmepa npescraBba He3a00MIa3aH U300p U 1€0
OMOWIJIOTEKE CBAKOI' HACTABHMKA EHIVIECKOT Je3MKa KOjU KEJIM [1a Ca3Ha M Hayuu
OCHOBe cBor MnocJa. [Tucana jacHUM, MUTKUM U KOHIIU3HUM CTUJIOM, TyHA MPUM-
epa, uiycrpaiuja v o0jalllmbeba, MPUCTYIauHa je CBAKOM HACTABHUKY, I1a U OHOM
KO HMje pacIiojIo’KeH 3a [y’ke cTpy4He TekcTtose. EbeHny BpenHocT nopen canprkaja
(objamimera MojMoBa Npe3eHTalyje, nepcoHanu3anuje, covert and overt grammar
teaching v ip.) YMHU U TO ILITO je jaCHO Jia U3a peloBa CTOjU UCKYCaH MpaKTU4ap
KOjU j€ y CTamy [1a carJiefia CBe eJieMeHTe 00Opa30BHOT MpoLeca U 00pa3o0BHE CUTY-
anyje U mpenBuau Moryhe mpoOsieMe YKOJMKO ce Tpeny3My WM He Mpemy3my
onpehenu kopaly TOKoM Tor mpotrieca.
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