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LISTENING STRATEGIES IN LANGUAGE LEARNING
AND THEIR TEACHING PRACTICE IN SERBIA

Listening is one of the basic language skills in language learning.
Language learning depends on listening to a great extent, because lis-
tening enables students to interact in oral communication. There is
a need for understanding the listening strategies at all levels of lan-
guage acquisition. Students need to grasp the strategies and rely on
them in their language learning. Every learner should be given an ade-
quate training and expert guided practice in using listening strategies.
Teaching of listening skills is still the weak spot in the language teach-
ing process in our country. Despite students having mastered the el-
ements of English grammar and vocabulary, their listening compre-
hension is often substantially deficient. The most salient point that has
become noticeable is students’ insufficient or limited listening compre-
hension skills.

Key Words: listening comprehension, listening strategies, commu-
nication, listening skill

Listening Comprehension Strategies

One of the most widely accepted definitions of learning strategies is the
one provided by O’Malley, Chamot, Stewner-Manzanares, Kupper and Russo
(1985: 23):

“Learning strategies are any set of operations, steps, plans, routines used by the

learner to facilitate the obtaining, storage, retrieval, and use of information”.

Moreover, Oxford (1992: 18) improves this definition by stating “strate-
gies are tools for the self-directed involvement necessary for developing com-
municative ability”. Learning strategies have certain characteristics. Some of
the most fundamental features, according to Williams and Burden (1997: 72),
are the following:

1 smicic@ptt.rs
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“They can be used consciously and intentionally on the part of the learner, or
totally unconsciously, some of them are observable while others are not, some
are cognitive in nature whereas others are social”.

During a study carried out by O’Malley et. al, they tried to identifyin-
dividual learning strategies used by both successful and less successful lan-
guage learners when presented with a listening segment. They used the “think
aloud” technique in which students report orally what they are thinking while
listening. They found significant differences among more and less successful
learners in the type and the way of strategy used. The key strategies more suc-
cessful learners displayed were as follows:

1. Self monitoring (checking one’s comprehension while it is taking place
through selective and directed attention and focusing on specific informa-
tion anticipated in the message) was used by both learners, but the more
successful students used it more consistently. This is a strategy that can
bring success to the learning process. Those who monitor their learning
would be more likely to see if they truly understand what they are learning,.

2. Another strategy found in effective learners was elaboration or predic-
tion, defined as relating new information to prior knowledge or to other
ideas in the new information. This is also known as activating schema-
ta. Elaboration can be of three types. The first type is using world knowl-
edge acquired either in an academic or non academic context. Type two
is using personal knowledge, which means to relate new information to
something meaningful on a personal level. Type three is self-questioning:
asking oneself questions about the material, and/or anticipating possible
extensions of the information. In the case of ineffective learners, they also
used this strategy, but it interfered with their comprehension because they
spent a lot of time trying to relate things, so they got lost in the message.

3. There is also inferencing, which is using information in a text to guess at
the meaning of to complete missing ideas. Effective learners only used
this strategy for words or ideas that were necessary for comprehension.

4. Some students also reported using translation, though they also reported
finding this strategy complex and not particularly successful.

5.  Other strategies reported among more effective learners, though less
commonly used were: contextualization, resourcing (such as the use of
dictionaries during dictation), note-taking, and self evaluation.

In the study carried out by O’Malley et.al, the most remarkable differenc-
es were found between effective and less effective learners. The former activate
schemata more often than the latter. In other words, more successful learners
are more likely to rely on whatever they already know about the world, the
language, the content of the segment, and any other resource that would help
them make sense of what they are listening to. Also, effective learners use both
bottom-up (when a person processes the message from sounds into words,
into sentences, and then into a message as a whole) and top-down (when the
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person integrates all his/her prior knowledge of the language and the topic of
the message, thus being able to look at the message as a whole, and not at its
parts) processing strategies.On the other hand, ineffective learners seem to use
only bottom-up processing strategies andrely on grammar more than on any-
thing else. This means that they will be more conscious of the parts that make
up what they are listening to and not the utterance as a whole. This is the case
of students who understand many of the words, but they cannot make sense of
them in the passage or conversation.

Learning strategies are relevant in the second language teaching, and
also in the foreign language teaching for a number of reasons. For instance,
less successful students could find help in using learning strategies and thus
become better learners.Learning strategies are important in second language
learning because they help students understand what they are doing in order
to learn the language. Moreover, it has been discovered that those students
who are taught, and who learn to use learning strategies are more likely to
succeed outside the classroom environment because they learn to control their
own learning process (Rubin, 1987: 15-29).

Regarding listening comprehension, most research points to three main
types of learning strategies used in this skill: self monitoring (both of the text
and one’s own comprehension), anticipation and inferencing, and use of sche-
mata or elaboration (Murphy, 1985; O’Malley, Chamot, and Kupper, 1989;
Myovich and Mahan, 1992).

Once the learning strategies used in listening comprehension are identi-
fied, the teacher has to decide which of these can and ought to be taught, and
how to teach them. The authors of the present article will mention some of the
listening activities that can take place in the second language and foreign lan-
guage classroom. These activities are mentioned and discussed by a variety of
authors, such as O’Malley et al. (1989: 418-437), Ludgate, (1984: 339-342), Rost
(1990) and O’Malley and Chamot, (1990).

Native speakers and highly proficient second language learners complete
the complex process of speech comprehension smoothly. Second language
learners at lower levels of language proficiency, who lack auditory experience,
need to rely on listening strategies, which might assist them in comprehend-
ing the aural communication (NUIC, Naresuan University 2012).

Many people wrote about language strategies. These strategies have been
categorized as learning strategies and communication strategies. Tarone
(1983:67) has pointed out “the relationship of learning strategies to commu-
nication strategies is somewhat problematic”. However, this author goes on to
state that ultimately they can be distinguished on the basis of the learner’s mo-
tivation in employing the strategy. Ellis (1985: 181) has stated “communication
strategies are problem-oriented. They are employed by the learner because he
lacks or cannot gain access to the linguistic resources required to express an
intended meaning”.

Research has shown that successful learners are autonomous, reflective,
and are actively involved in their learning. These learners are aware of how
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learning takes place and the best learning strategies for themselves. With this
understanding, the importance of learning strategies was recognized, and
teachers were suggested that they train their students in making use of learn-
ing strategies for more successful learning experiences (Wenden1985).

Selective Listening Exercises

In this kind of exercises students listen to a passage and to key words that
may signal the main idea or a specific detail. Selective listening exercises pres-
ent very important features, according to Rost (1990: 232). First, they teach
students to focus their listening on what is important at that moment. Second,
these exercises provide information in a large context that permits listeners
to make inferences based on contextual cues. Finally, they assist students in
a pre-listening phase in order to predict the shape the information will take.

T-lists

A T-list is a form of note taking in which the learners note the main ideas
of the passage on the left side of the page, and details on the right side. At the
beginning, the teacher partially completes the lists, and then gradually elim-
inates more words (O’Malley and Chamot 1990: 173-174). Once again, with
this activity students will learn to pay attention to just what they need at that
moment and not to everything. Moreover, it will teach students to distinguish
between main ideas and specific or supporting details. This strategy is espe-
cially useful in settings such as lectures and conferences.

Authentic Recordings with Comprehension Questions

The teacher gives students some comprehension questions before listen-
ing to the segment, making sure students know what information they should
look for. Students would listen to one section of the segment, answer the cor-
responding questions, and discuss that part before continuing with the next
section. Here, the teacher gives the listening instructions. Students focus on
relevant information, and ignore other things on the tape, such as irrelevant
information and background noise.

Inferencing What the Next Sections Would Be About

After the students have listened to a subsequent section, they make de-
ductions of what will come in the next segment based on what they have lis-
tened to so far. This activity would prepare students to activate their schemata.

Global Listening Activities

This is the kind of activity in which students pay attention not to the seg-
ment as a whole. This type of exercise helps students build an overall sense of
the text. The rationale of this kind of activities is to:
a) help in developing the ability to identify transitional points and topics;
b)  build expectations about the text before listening to it;
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¢) provide redundant cues in the text so that students have several opportu-
nities to make inferences about the topic, and

d) evaluate the outcome in terms of acceptable interpretationsstudents
make about the text, and not on ’correct’ responses (Rost 1990: 232-233).

Information-Gap Activites

Similar to inferencing, in information-gap activities, students are required
to predict what will come after what they just heard and to assign different ut-
terances to different people based on their perceptions and schemata (Ludgate
1984: 340-341). The difference between this activity and the one mentioned in
inferencingis that here students listen to an utterance, such as a question, in a
dialogue, and they answer according to what they understood. Then they lis-
ten to the second utterance (question) of the speaker in the tape and answer
back and so on. Topics on ordering food in a restaurant, shopping in a depart-
ment store, and making introductions are suitable for this type of exercise.

Real Life Events

Ludgate (1984: 341-342) recommends listening to real passages such as
anecdotes, radio commercials, cooking programs, etc. These activities, being
real, train students to predict and to infer, since they are full of repetition and
redundancy, and are uttered at a normal pace and with colloquial language.
Therefore, students might not be able to understand every single word. This
will show them that they do not have to understand every thing to be able to
get the idea and answer appropriately.

Games

The teacher can also make use of some games that help students improve
their listening skills. These activities are challenging and entertaining for stu-
dents. They help them lower the tension they might feel when listening in the
second or foreign language. Galvin (1988) recommends games such as asso-
ciation and chunking. In association games or activities students will learn
to associate what they are listening to with another idea. For example, while
listening to an introduction, the student would try to associate the person’s
name, occupation, or place of residence to a sound, a picture, or any other
thing that would help him/her understand and remember the information.
Chunking involves classifying pieces of information into lager sections for
easy remembrance. Galvin, for instance, uses the example in which a parent
gives his son a list of things he has to do during the parent’s absence. The par-
ent mentions the following duties, such as to buy a new TV antenna, call Mr.
Anderson the plumber to fix the water pump, feed the dog every day, check the
mail, call Grandma to let her know everything is O.K., buy milk, etc. Then, the
son would make his own list based on categories, for example:

People: Grandma, Mr. Anderson, etc.
House chores: dog, mail
Shopping: antenna, milk
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Both types of games would work as mnemonic aids. One notable thing
here is to remember that these are just games to help students improve their
memory, but that they should not be overused because students must under-
stand listening is not memorizing, but comprehending.

According to Sheerin (1987: 126-131), teachers should remember that the
use of learning strategies in listening comprehension are not testing activi-
ties, but teaching activities. Though some of the activities mentioned could be
adapted to test listening, the nature of testing is to evaluate students and let
them know where and what problems they have. On the other hand, the use
of these activities to teach strategies, wants to promote success and motivation
on the students part and to make them better listeners. Thus, when using these
activities, the teacher must prepare students for what they will face, provide
positive feedback and analyze errors. Besides the activities that will activate
prediction and schemata, Sheerin recommends the use of supporting mate-
rials during the task being performed. Some of these materials can be visual
support in the form of pictures, graphs, diagrams, and so on. These materials
are “vitally important in a listening course based on audiotapes where learners
are deprived of the visual element normally present in any spoken interaction”
(Sheerin 1987: 127).Another solution to this situation is to use video segments.
In this case, the instructor must make sure the activities used enable students
to apply the listening strategies which they learnt in classes.

Research has shown that successful learners are autonomous, reflective,
and are actively involved in their learning. These learners are aware of how
learning takes place and the best learning strategies for themselves. With this
understanding, the importance of learning strategies was recognized, and
teachers were suggested that they train their students in making use of learn-
ing strategies for more successful experiences.

Mendelsohn (1994) believes that an awareness of the strategies for listen-
ing comprehension will form the basis for better listening course. Similarly,
Wenden (1983: 117) underlines the need for strategy training and helping
learners become aware of their own language learning experience. He says:

“ There is a need for curricular strategies, techniques, and materials to provide
training that would not only expand learners’ repertoires of efficient strategies
but also make them aware of various aspects of their language learning and crit-
ically reflective of what they are aware-in effect, to refine the reflective phases of
their language learning”.

Here, we can pose an important question concerning successful realiza-
tion of listening strategies:doesthe learner focus his attention mainly on the
subject matter of a text, or does he or she also consider how to listen? A focus
on how to listen raises the issues of listening strategies.There are many activi-
ties, which listeners actively employ in the process of listening.
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Buck (2001: 104) identifies two kinds of listening strategies:
Cognitive strategies: these activities relate to comprehending and storing
input in working memory or long-term memory for later retrieval;

«  Comprehension processes: associated with the processing of linguistic
and non-linguistic input;

«  Storing and memory processes: associated with the storing of linguistic
and non-linguistic input in working memory or long-term memory

«  Using and retrieval processes: associated with accessing memory and to
be ready for output.

Metacognitive strategies: those conscious or unconscious mental ac-
tivities that perform an executive function in the management of cognitive
strategies;

o  Assessing the situation: taking stock of conditions surrounding a lan-
guage task by assessing one’s own knowledge, one’s available internal and
external resources and the constraints of the situation before engaging in
a task

«  Monitoring: determining the effectiveness of one’s own or another’s per-
formance while engaged in a task;

o Self-evaluating: determining the effectiveness of one’s own or another’s
performance after engaging in the activity;

o Self-testing: testing oneself to determine the effectiveness of one’s own
language use or the lack thereof.

Goh (1997: 361-369) shows how the metacognitive activities of planning,
monitoring, and evaluating can be applied to the teaching of listening:

Metacognitive strategies for self-regulation in learner listening

1 Planning: This is a strategy for determining learning ob-
jectives anddeciding the means by which the
objectives can be achieved.

General listening development:Identify learning objectives for listening
development

Determine ways to achieve these objectives
Set realistic short-term and long-term goals
Seek opportunities for listening practice

Specific listening task: Preview main ideas before listening
Rehearse language (e.g. pronunciation) neces-
sary for the task
Decide in advance which aspects of the text to
concentrate on
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2. Monitoring: This is a strategy for checking on the progress
in the course of
learning or carrying out a learning task

General listening development:Consider progress against a set of pre-de-
termined criteria

Determine how close it is to achieving short-
term or long-term goals

Check and see if the same mistakes are still
being made

Specific listening task: Check understanding during listening
Check the appropriateness and the accuracy
of what is understood and compare it with
new information
Identify the source of difficulty

3. Evaluating: This is a strategy for determining the success
of the outcome of an attempt to learn or com-
plete a learning task.

General listening development:Assess listening progress against a set of
pre-determined criteria
Assess the effectiveness of learning and prac-
tice strategies
Assess the appropriateness of learning goals
and objectives set

Specific listening task;Check the appropriateness and the accuracy of
what has been

understood.
Determine the effectiveness of strategies used
the task.

Steps in guided metacognitive sequence in a listening lesson from Goh
and Yusnita (2006: 222-232):

STEP ACTIVITY
Step 1 Pre-listening activity

In pairs, students predict the possible words
and phrases that they might hear.

They write down their predictions. They may
write some words in their first language.



Step 2

Step 3

Step 4

Step 5

First listen

As they are listening to the text, students un-
derline or circle those words or phrases (in-
cluding first language equivalents) that they
have predicted correctly.

They also write down new information they
hear.

Pair process-based discussion

In pairs, students compare what they have un-
derstood so far and explain how they arrive at
the understanding.

They identify the parts that cause confusion
and disagreement and make a note of theparts
of the text that require special attention in the
second listen.

Second listen

Students listen to those parts that have caused
confusion or disagreement areas and make
notes of any new information they hear.

Whole-class process-based discussion

The teacher leads a discussion to confirm
comprehenehension before discussing with
students the strategies that they reported us-
ing.

Richards (2012: 16) is advocating a two part strategy in classroom teach-
ing and instructional materials, namely:

Phase 1:Listening as comprehension
Use of the materials as discussed above

Phase 2:Listening as acquisition

The listening texts are now used as the basis for speaking activities,
makingactivities and restructuring activities. By linking listening tasks to
speaking tasks in the way described above, opportunities can be provided
for students to notice how language is used in different communicative
contexts, and then practice using some of the language that occurred in

the listening texts.

Understanding the learning strategies that more successful students use
while listening will permit teachers to provide more and better opportunities
for students to listen to and practice with different listening segments while
making use of different learning strategies (Richards, J. 2012: 16).

LISTENING STRATEGIES IN LANGUAGE LEARNING AND THEIR TEACHING PRACTICE IN SERBIA
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Current Problems in English Teaching Practice in Serbia

Serbia is opening its borders and to the globalized world, and demand for
English speaking proficiency has become significantly high. In recent years,
however, the communicative approach has become more and more widely ap-
plied in Serbian higher education.

However, careful analyses of English teaching practice at all levels of ed-
ucation, and especially at University level, have found that the teaching of lis-
tening skills is still the weak spot in the language teaching process. Although
students have mastered the elements of English grammar and vocabulary,
their listening comprehension is often substantially deficient. The most salient
point that has become noticeable is students’ insufficient or limited listening
comprehension skills.

Since the inception of English teaching in Serbia, reading, writing, gram-
mar and translation drills have widely been practiced. “As far as language skills
and their place in English language teaching as a foreign language in Serbia are
concerned, listening is considered the most neglected of all the language skills.
A general analysis of the practical language teaching in the classroom shows
that a grammar-translation teaching method and an audio-lingual method
are widely used in which listening and speaking have their adequate place for
all forms of classroom communication” (Poli¢ 2012: 11). Traditionally, teach-
ers of English focused on passing on theoretical knowledge; their attention
was on the examination tests and scores and they paid much less attention to
improving students’ listening and speaking skills. Although Serbian students
have often learned significant amounts of grammar and vocabulary, they have
commonly been unable to apply their knowledge to real-life situations.

At the beginning of their studying English at University, the problem of
listening comprehension is not particularly evident since language teaching
at this level tends to focus on theoretical issues. Teachers pronounce a great
majority of lectures in Serbian language. However, on embarking upon higher
levels of learning when listening content increases, some students feel they
comprehend the spoken content, but very often they find difficulties to under-
stand it. While listening, they are trying exceptionally hard to grasp every sin-
gle word and the meaning of every sentence. When the listening task is com-
plete, they are disappointed and disheartened to find they have been unable to
understand the spoken text or the recording. The stressful situation frequently
results in the students forgetting what they heard at the beginning, and this
caused them to forget the sequence of events in listening comprehension.

The problems of listening teaching in Serbia may have their origins at
lower levels of education (elementary and secondary education) where not
many students have been the recipients of listening methods. Students find
it difficulties to adapt to university English teaching. It often happens that
these students are unable to understand completely what is taught in listening
classes. They do not understand the spoken content of the lessons. Frequently
such students lose confidence and show disinterestedness as foreign learners
of English.
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Nowadays, teachers have recognized that the listening levels of learners
are different, particularly because English listening is affected by a multitude
of factors. There is a necessity to emphasize to teachers and students the im-
portance of listening, and to encourage the study of listening teaching theory.

Lecture comprehension is linguistically a very demanding and challeng-
ing process. Salehzadeh (2009: 2) made a list of some unique challenges of
lecture listening.

o Multiple sources of input — audio and visual - must be simultaneously
attended to, filtered, and written down in real time.

o The spoken text disappears after you hear it, unlike a written text.

. Great variety exists across disciplines, courses, lecturers, and even sub-
ject matter.

«  Opportunities to get more explanation or react may need to be delayed.

o References to cultural elements outside the non-native English speaker’s
background are plentiful.

o Lecturers invite input from students who may be harder to understand.
o Lecturer opinions may not be stated in an obvious manner.

«  Listeners need to guess a speaker’s purpose and intentions when they are
not directly stated.

o Lecturers may change topics without clear signaling.

« A whole set of new abbreviations for note taking may need to be devel-
oped for each course.

o Lecturers may speak with an accent with which you are unfamiliar.

o  Terms will be introduced that you don’t know how to spell.

Cultivating students’ listening skills is one of the most difficult tasks for
any EFL teacher. This is because successful listening skills are acquired over
time and with a great amount of practice. The demands of the task are often
frustrating for students because there are no precise rules, as in grammar
teaching. Speaking and writing also have very specific exercises that can lead
to improvement. However, there are quite specific ways of improving listening
skills, but these are difficult to quantify.

Improving Serbian students’ ability to speak fluent English is a de-
manding process and there are still many factors, subjective and objective that
need to be considered and analyzed. There are many barriers to effective ac-
quisition of listening comprehension strategies. Effective listening strategies
enhance the quality of listening comprehension. It is important to know what
strategies proficient listeners use and which strategies affect the quality of lis-
tening comprehension adversely and lead to problems with this language skill.
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Conclusion

Listening is particularly important in language learning. Teachers should
have a crucial role in helping their students to surmount various difficulties
and hindrances in understanding lectures. This help on the side of the teach-
ers can take the form of developing the students’ listening comprehension
strategies in many ways.

Teachers should expose their students to a combination of shorter and
longer spoken texts to help them develop their listening skills.Students using
longer texts will be exposed to some of the features of real lectures. They will
also develop strategies that will help them be better prepared for academic
listening.

Listening for longer periods to complex concepts affects comprehension.
Lectures should be segmented into shorter parts through longer pauses for
reflection lecturer’s questions, use of various audio or video aids, etc.

Listening strategies are indispensable at all levels of English language pro-
ficiency. Students need to learn the strategies and rely on them in their lan-
guage learning. Every learner should be given an adequate training and actual
guided practice in using listening strategies.

Listening skills are crucial for learning a language since they enable learn-
ers to acquire insights and information. Finally, they enable them to commu-
nicate effectively with others.
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Coduja Muhuh
3opan Yajka

CTPATETUJE CIIVIIAILA Y YUYEILY JESUKA U ITPAKCA
IbVXOBOI' KOPUII'REIbA Y CPBUJU

Pesume

Y pany ce TeopujcKku pasmMarpajy cTpaTeruje cayllama Koje Hajase IpUMEHY y YYerby eH-
I7IECKOT je3uka. Pax Takobhe roBopu 1 0 MCKYCTBY U IIPaKCH Y IPUMEHU CTpaTernja y ydemwy
@HITIECKOT je31Ka, IOCeOHO Y BYCOKONIKOJICKOM 06pa3oBamby y HAallloj 3eMIBM.

Cnymame npefcTaB/ba jeflHy Off OCHOBHUX je3MYKNX BELITMHA Y yUely je3suKa. Ydeme
j€3I/IKa 3aBUCK O ClTyllIama 'y BEHI/IKOj MepH, 3aTO IITO C/TylIakhe OMOI‘yhaBa CTYAEHTY Jja OCT-
Bapy MHTEPAKIMjy ¥ TOBOPHOj KOMyHuUKanuju. ITocToju moTpeba 3a cXBaTameM CTpaTernja
CIylIama Ha CBMM HUBOVIMA Y yuewy jesuka. CTyieHTM Tpeba fja OB/Iajiajy OBUM CTpaTeryja-
Ma U Jia ce OC/IOHe Ha BbUX Y yuemy jesuka. CBaKM CTYIEHT MOpa MMaTu ofrosapajyhu tpe-
HMHT Koju he My omoryhutu fja caBnajia u KOpUCTHU CTpaTeruje Cayuama.

Y Hallloj 3eM/bl CIyIIame jOII YBeK HpefiCTaB/ba CIaby TauKy y MpOLecy ydema je3uKa.
YIpkoc ToMe LIITO Cy HalllM CTYJAEHTH CaBlafjalii elleMeHTe eHIIeCKe I'paMaTHKe ¥ BoKabyra-
Ppa, BUXOBO pa3syMeBake€ TOBOPHOT TE€KCTa jeé YeCTO HeJJOBOLHO.

KipyuHe peun: cnymame, CTpaTeruje Clylama, KOMyHUKaIja, BEUITYHE Y CTYIIaby

IIpummen gebpyapa 2013.
IIpuxsahen atipuna 2013.
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